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Abstract 
English language and social studies lessons play an important role in teaching global citizenship, global awareness and 
connections. The aim of this study is to investigate the perception of English Language teacher candidates about integrated social 
studies and English lessons via global education. To gain this aim, survey model has been employed. 30 teacher candidates 
studying 4th grades in English Language Teacher Education Department, during the academic year of 2012-2013 participated in 
this research. Descriptive analysis techniques—one of qualitative analysis techniques—was utilized for the analysis of the data 
collected through open ended questions. In the light of these data, it seems that majority of teacher candidates are willing to 
integrate social studies and English via global education especially on the topic of earthquakes, floods, poverty, AIDS…. 
Furthermore, teacher candidates have some misconceptions about what global education is. At the end of the study some 
suggestions are made based on these results. 
Keywords: Curriculum integration, teaching English, teaching social studies, global education.  
1. Introduction 
The primary goal of global education is to prepare students to be effective and responsible citizens in global society 
(Marriyfield, 1997). English language and social studies lessons play an important role in teaching global 
citizenship, global awareness and connections in the way that give students a chance to hear all human beings’ 
voices. Nevertheless, if the teachers are unaware of the benefits of integration they can’t use it in their classrooms. 
Therefore, it is important to know teacher candidates’ perceptions about this topic.  The main purpose of this 
research is to investigate the perception of English Language teacher candidates about integrated social studies and 
English lessons via global education.  
1.1. What is global education? 
The phrase “global education” has been defined as international education, multi perspectives, knowledge of 
global issues, world history or as global connections. Each of these concepts may be true; however, defining global 
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education is not an easy task (Marriyfield, 1997). Although, across the literature, conceptualizations of global 
education are not universal (Pike, 2000) and have been defined in the following ways: a philosophical perspective 
through which teachers may facilitate students’ understandings of content areas such as science, literature, and 
humanities (Dyer, 1995); learning that involves aspects of life that cross all boundaries (Tye, 2003); and a study of 
how cultures interact, leading to the empowerment of students to act in matters of local, national, and international 
interest (Pike, 2000). Hicks (2003) reviewed the development of global education theory and practice over the last 
30 years in the United Kingdom, Canada, and United States in the article of “Thirty Years of Global Education”. He  
defined global education as the term used internationally to designate the academic field concerned with teaching 
and learning about global issues, events and perspectives. He also identified four core elements that all global 
education programs should address: (a) Issues dimension, including issues such as inequality, injustice/justice, 
conflict/peace, environmental damage/care, alienation/participation, (b) Spatial dimension, referring to exploring 
local-global connections that exist in relation to these issues, including the nature of both interdependency and 
dependency; (c) temporal dimension, exploring the interconnections that exist between past, present and future in 
relation to such issues and in particular scenarios of preferred future; (d) process dimension, a participatory and 
experiential pedagogy that explores differing value perspectives and leads to politically aware local-global 
citizenship (p.271).  Despite such variations, global education most often entails the study of human conflict and 
cooperation, the interdependence of human systems, and the fostering of cross-cultural understandings, such as the 
development of empathy and perspective taking (Freeman, 1993; Pike, 2000; Tye, 2000; Hicks, 2003). That global 
education aims to instill a global perspective in students and to develop the essential knowledge, skills, and 
dispositions necessary to live successfully in a world characterized by cultural and ethnic pluralism, increasing 
interdependence, and limited natural resources (Gilliom, 1981). This aim is similar in some ways to teaching social 
studies and English language.   
 
Today, global issues have made us increasingly aware of the fact that we have been living in an interdependent 
global society. Developments in one country often influence other countries and even the whole world (Açikalın, 
2010). And this topic is important for social studies  because, Social studies is a school program concerned with how 
people live together at present and in the past. Individual programs can incorporate three main elements:  traditional 
academic subjects (e.g. history, economics), branches of learning developed for instructional purposes (e.g. civics, 
global studies), and  current events and problems (Cruz &Thornton, 2009). Throughout the upper elementary and 
middle grades, students learn to sequence events in their English classes—determine what happened in the 
beginning, middle, and at the end. Furthermore, in social studies, students read and create timelines to help them 
understand what happened in the beginning, middle and end for historic events or periods. In order to help students 
understand sequencing, students can be taught to extrapolate details from texts for determining the setting of the 
story and how it affects the events and characters in English classes. This is similar to teaching geography in social 
studies lessons and it is used for curriculum integration which is useful in upper elementary and secondary school 
education, making it possible to teach knowledge and skills simultaneously. Additionally, students learn a second 
language more successfully when they use it as a means of acquiring knowledge, rather than as an end in itself 
(Richards and Rodgers, 2001). In short, it is clear to say that global education can be a tool to integrate social studies 
and English classes.  
2. Methodology 
Survey model has been employed in this study to investigate, English Teacher candidates’ perceptions about 
Integration of Social Studies and English Language Lessons via Global Education.  30 teacher candidates studying 
4th grades in English Language Teacher Education Department, during the academic year of 2012-2013 participated 
in this research. Three teacher candidates were male while 27 of them were female. Questionnaire containing open 
ended 5 questions was used to data collection tool in this study. Prior to application, the questionnaire was examined 
by an expert, and administered to 5 students for a pilot study. Following the expertise and pilot study, questionnaire 
took its final form to be applied.  Descriptive analysis techniques—one of qualitative analysis techniques—was 
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utilized for the analysis of the data collected through open ended questions (Yıldrım, Şimşek; 2005). The answers 
were coded two times by one of the researchers to understand the reliability of the findings. The reliability of this 
research was found as 92%. 
3. Findings  
In this part, findings were presented as frequency tables and some direct citations from what teacher candidates 
said were also included. Some examples were given below with the same order in the instrument. 
3.1. English Language Teacher Candidates’ Social Studies Learning Experiences  
English Language Teacher Candidates were asked “What is your Social Studies Learning experiences in primary 
years?” the summary of findings are shown in Table 1.  
 
Table 1. English Language Teacher Candidates’ Social Studies Learning Experiences 
 
Perceptions/Code    F (frequency) 
Positive     15 
Teacher Behaviors    13 
Topics in social studies 
Negative  
Teacher Behaviors 
Memorizing facts 
   2 
15 
7 
8 
 
English Language Teacher candidates had some positive and some negative perceptions about elementary social 
studies lessons, but, whatever their perceptions was teachers’ behaviors were most effective factor in their 
perceptions about social studies. One of the participants stated; “Certainly, teachers’ aptitudes impact my 
perceptions. For example, when I was at secondary school, our teacher always read the textbooks but in high school 
our history teachers gave some interesting examples about the topics and draw our attention to history. Furthermore, 
social studies topics were also pointed as either funny or boring. 26 coded participants stated “For me, social studies 
has three meanings: reading, making a summary and memorization. When I was at secondary school I used to find 
making summary and memorization boring”. 
3.2. English Language Teacher Candidates’ Perceptions About Integration of Social Studies and English Lessons 
English Language Teacher Candidates were asked “Can social studies and English lessons be integrated? If yes 
how? “The summary of findings was shown in Table 2.  
Table 2. English Language Teacher Candidates’ Perceptions about Integration between Social Studies and English 
 
Perceptions/Code    F (frequency) 
Possible    22 
Not possible 
Unstable  
   5 
3 
 
Most of the teacher candidates mentioned that social studies and English lessons can be integrated. For these 
participants geography is special subject for to integrate in the topic of: earthquake, flood, and poverty... Eight coded 
participants stated; “Integration can be done especially in geography topics. In this way, lessons can be much more 
enjoyable and some concepts like floods, earthquake, poverty is taught in both lessons.  However, for some 
candidates it is not possible because of teachers’ lack of knowledge about curriculum integration and students’ lack 
of motivation.  Three coded participants stated “integration is not possible for me. It is known that students’ do not 
like English because they are not able to understand a foreign language. If the lessons integrate, students cannot be 
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successful in social studies either.  Besides, teachers do not know how to integrate so these are all important 
problems.  Three of the candidates were also unstable about the availability of integration. 
3.3. English Language Teacher Candidates’ Perceptions about Global Education 
English Language Teacher Candidates were asked “What is global education” the summary of findings is shown in 
Table 3.  
Table 3. English Language Teacher Candidates Perceptions about Global Education 
 
Perceptions/Code    F (frequency) 
Global issues /  
Global problems 
   13 
Wars 
General knowledge 
Learning via internet 
Education of people on 
the world 
   4 
3 
1 
2 
No response                     6 
 
A great majority of participants stated that global education is global issues and problems espacially; AIDS, bird 
flue, flood, earthquake. 19 coded participants stated that “global education is teaching important global events such 
as AIDS, bird flue, flood, earthquake which affected all the World and people and teaching these to the students.  4 
participants gave importance to wars; one participant stated the importance of war as 13 participants stated that“I 
don’t know what global education is very well but I think it is about the World Wars”. For 3 of the candidates 
knowledge of the world is global education; for 1 of the candidates learning via internet and for 2 of the participants, 
education of people in the world is global education. Lastly, 6 of the participants’ gave no responses to the question. 
3.4. English Language Teacher Candidates’ Perceptions about the Role of Global Education in English Language 
Classrooms 
English Language Teacher candidates were asked “What is the role of global education in English Language 
classrooms”.  The summary of findings related to this question is shown in Table 4.  
Table 4. English Language Teacher Candidates’ Perceptions about the role of global education in English Language Classrooms 
Perceptions/Code    F (frequency) 
English is universal 
language 
   18 
Topics    6 
No response    3 
 
Most of the teacher candidates stated that English is a global language so it is naturally a part of global education. 18 
participants stated  “I think we all as English language teachers volunteer ambassadors of global education since 
English is a universal language. While we are teaching we also teach students English culture so we are teaching 
students another nation and try to make them learn about others who lived on the world. For some students topics in 
English lessons are about global problems; therefore, English is a part of global education. 4 coded participants 
stated  “ It is possible to teach global education in English lessons; for instance, some global problems such as 
earthquakes, floods, wars always have a role in English lessons. Thus, it is clear that “teaching English is a part of 
global education” while 3 of the candidates gave no response to this question.  
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3.5.  English Language Teacher Candidates’ Perceptions about Integration Social Studies and English Lesson via 
Global Education: Possibilities 
English Language Teacher Candidates were asked “Can social studies and English lessons be integrated via global 
education?” The analysis of the answers to this question is illustrated in Table 5.  
Table 5. English Language Teacher Candidates’ Perceptions about Integration between Social Studies and English 
 
Perceptions/Code    F (frequency) 
Possible    21 
Not possible 
Undecided 
   5 
2 
 
Most of the teacher candidates mentioned that social studies and English lessons can be integrated via global 
education on the topic of earthquake, flood, and poverty and so on. Seven participants stated that “it is possible to 
integrate social studies and English via global education especially on the topic of geography; for instance, natural 
disasters, or some history topics like World Wars, or other countries’ governments ...” However, for some 
candidates it is not possible because of teachers’ and students’ lack of knowledge and motivation besides financial 
and hardware problems. 10 coded participants stated “integration in this way is not easy and possible.  There are too 
many problems in our educational system today such as financial ones. What is more, students do not know English 
or social studies at the same level”. Three of the candidates gave no response to this question. 
4. Results and Suggestions 
The results of this study show that majority of English Language teacher candidates are willing to integrate social 
studies and English via global education especially on the topic of earthquakes, floods, poverty, and AIDS…. 
Furthermore, teacher candidates have some difficulties in defining global education. They especially misused global 
education as global disasters and events. Although Hicks (2003) defined global education as the term used 
internationally to designate the academic field concerned with teaching and learning about global issues, events and 
perceptive developing empathy and perspective taking,  none of the participants stressed the role of global education 
for a peaceful world. Regardless of what their social studies learning experiences are, participants think that they can 
integrate social studies lesson with language lessons. They are generally enthusiastic about this subject. What is 
more, as teachers of English, they argue that they are already a part of global education.  
In brief, the advantages and disadvantages of integrating language and social studies lessons should be 
discussed. Moreover, English Language teacher candidates should be informed about global education. Accordingly, 
educational curriculum developers may include a course focusing on global education and integration in detail. 
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